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The Governors of

Herons Dale Primary
School

have adopted the following policy:

Therapeutic Behaviour Policy

Ratified by Governors: January 2026
Review Date: November 2027

Written by Becky Colley November 2025



POLICY PRINCIPLES AND INTRODUCTION

Children learn best when they are regulated and understand the reasons for behaving appropriately. The school can
make a difference to the way in which children behave by teaching positive attitudes. Children should be guided to
make decisions about the way they behave as early as possible so that they become responsible members of the
community. The discipline of the school goes hand in hand with the ethos and the atmosphere created within the
school. Self-discipline and a respect for oneself, others and our world form the core of our behaviour policy.

At Herons Dale Primary School we have high expectations of children’s work and behaviour. These are fostered in a
calm, secure, nurturing and caring environment, with a therapeutic and positive approach, where praise and
encouragement are given.

This Therapeutic Behaviour Policy should be the plan for the majority of children at Herons Dale Primary School. In
addition to this, some children may require a Therapeutic Plan to formalised strategies that differentiate from the
police. Others may need a more flexible approach at times of anxiety or change or in specific circumstances.

THERAPEUTIC THINKING KEY PRINCIPLES/AIM UPHELD BY WEST SUSSEX AND HERONS DALE PRIMARY SCHOOL
West Sussex’s Therapeutic Thinking Aims

e To develop a common language and a joint approach that is followed by all professionals in West Sussex.

e To support schools and settings with developing a therapeutic approach to behaviour.

e To establish understanding of the inseparable link between teaching, learning and behaviour.

e To improve staff confidence and safety.

e To support the inclusion of those with difficult or dangerous behaviours.

e To reduce and eliminate exclusions.

e To support consistency within services.

e To support Senior Leadership Teams in the development of quality policy and planning.

Therapeutic Thinking Key Principles
Therapeutic Thinking is an approach to behaviour that prioritises the prosocial (positive) feelings of everyone within
the dynamic. This is based on the principle that:
e Negative experiences create negative feelings. Negative feelings create negative behaviour.
e Positive experiences create positive feelings. Positive feelings create positive behaviour. All children and
young people within the dynamic should be given as many positive experiences as possible in order to create
more individual positive feelings.

The Therapeutic Thinking approach challenges the concepts of ‘bribes and sanctions’ frequently used to manage
behaviour, which often results in children and young people only following instructions because they will ‘get
something’ for doing so. Instead, the approach seeks to foster the independence of children and young people by
teaching them how to develop internal discipline. The aim is that they are always able to behave pro socially, without
the need for adults to manage this.

AIMS OF THE THERAPEUTIC BEHAVIOUR POLICY

The aim of the Therapeutic Behaviour Policy is to promote and maintain behaviour within Herons Dale School. We
believe that because staff, pupils, parents and Governors value positive and regulated behaviour and children’s mental
health:

Children:
e |earn what behaviour looks like
e |earn pro social behaviours
e |earn how behaviour impacts others
e |earn how to regulate emotions and develop their emotional literacy
e |earn to care for one another
e |earn the value of friendship
e develop self-confidence and self-esteem
e do as well as possible in their school work



Teachers:

e support staff to build their knowledge and understanding of different therapeutic behaviour strategies to
support all the needs of the children.

e teach effectively in line with the Therapeutic Approach

e teach effective ways to regulate emotions through set curriculums e.g., Zones of Regulation, Sensory Support
Plans, Social Thinking, Anxiety Gremlin etc.

o meet the needs of all pupils within the class setting

e make positive contacts with all parents and carers and are transparent with information being shared.

Parents:
o feel confident that their children are growing personally, socially and academically
e know that their children will receive strategic and personalised support when needed
o feel welcome in school to discuss their child’s progress in a positive atmosphere

Planning and managing children’s behaviour creates a link between children’s mental health and behaviour - see DfE
Mental Health and Behaviour in schools March 2016 — (Revised November 2018) and Transforming Children and
Mental Health Provision Green Paper (December 2017)

We provide pupils with what they need to succeed in their regulation and their learning. We, at Herons Dale,
endeavour to create a culture which inspires a love of learning through emotional and social intelligence and
responsibility of self-discipline, self-regulation and respect for others. This is reflected in our School’s Vision:

“Enabling, valuing and empowering all, in our positive, safe and happy school”

Equity = Equality

Equality is treating everybody the same.

Equality aims to promote fairness, but is can only work is everyone starts from the same place and needs the same
help.

Equity is giving everyone what they need to achieve success.

At Herons Dale Primary School, we advocate for each child to receive the resources, experiences, appropriate
interventions and support in their learning to achieve their full potential.

External discipline is controlling behaviour...Internal discipline is teaching behaviour to create change we need to
understand and not simple suppress the behaviour.

ROLES AND RESPONSIBILIITES
Everyone is responsible for:
e Being positive role models
e Ensuring that they are fully aware of the therapeutic behaviour approach that is expected in school.
e Creating a calm and well-ordered environment for teaching and learning and promoting a pride in it.
e Establishing and maintaining high expectations at all times and praising when expectations (however small)
are reached or exceeded.
e Creating an atmosphere whereby pupils and adults are treated as individuals whose rights, values, beliefs and
cultures are respected.



Ensuring they strive to develop positive working relationships with all members of the school community by
demonstrating mutual respect and tolerance.

Recognising bullying and unkindness when they occur and taking the necessary steps immediately to deal with
unacceptable conduct in a constructive manner (see Anti-Bullying Policy).

Consistently promoting pro-social behaviour.

Facilitating learning about relationships and behaviour.

Trying different approaches to therapeutic behaviour principles to meet the needs of individual children.

The Governors and Executive Headteacher are responsible for:

Monitoring and evaluating the impact of the Policy.

SLT are responsible for:

A positive school ethos by establishing a happy, safe, secure and well-maintained school environment.
Ensuring that no pupil will be discriminated against race, religion, culture or other individual need and ensuring
the safety of all.

Regular and clear communication with parents about the role they are expected to play in the development
of their child’s behaviour at school.

Effective monitoring and review of therapeutic behaviours throughout the school.

Recording and monitoring incidents of a serious nature, taking steps to ensure that they do not reoccur.
Regular training on a whole school basis and for individuals both as part of the school’s induction process and
as part of an individual’s training needs.

The staff are responsible for:

Using positive therapeutic behaviour techniques to encourage socially responsible behaviour.

Pro-actively seeking ways to avoid difficult and dangerous behaviours arising through priming children about
expectations and pre-empting, where possible, when situations may arise.

Recognising and valuing the needs of individual pupils according to social and academic ability and aptitude
to enable them to achieve their full potential.

Ensuring that children behave in a way that is safe for themselves and others by taking action to prevent
accidents and difficult/dangerous behaviours before they occur (e.g., stopping a ‘silly’ game from continuing)
both in the classroom and playground.

Enabling pupils to take an increasing responsibility for their own learning and conduct.

Ensuring there is effective supervision of all pupils at all times (i.e., ‘walking’ the playground and ensuring
pupils are not left anywhere without supervision).

Providing opportunities for pupils to share their beliefs of what is acceptable and unacceptable behaviour and
creating a class charter/code of conduct which will permeate to whole school practice in the shape of “Rights
and Responsibilities” (this needs to be re-enforced each half term or whenever appropriate).

Liaising with parents about matters which affect their child’s happiness, progress and behaviour by keeping
the parents well informed and attending meetings when requested.

Zones of Regulation and ‘Bubble Time’ is used regularly and robustly to avoid detrimental and dangerous
behaviours, to help children learn how to regulate and talk about their emotions and to encourage children to
behave appropriately in social environments and how to deal with detrimental and dangerous behaviours.
Ensuring that new pupils understand the procedures and guidelines that are in place.

Writing and updating Therapeutic Behaviour Support Plans at least once a term, as well as when a new
behaviour occurs.

Recording low level incidents on a tick sheet

Recording more detrimental and dangerous behaviours on CPOMs and in the Red Book if a physical
intervention has been used (by Team Teach trained staff only).

To report any behaviours to parents on the day or the morning after if parents are not reachable.

Parents are responsible for:

Accepting, contributing and supporting the school’s codes of behaviour and therapeutic approach for staff and
pupils.

Accepting responsibility for the conduct of their children and offering encouragement or sanctions when
appropriate.

Agreeing to and signing the Home School Agreement when their child joins the school.



e Liaising about matters which affect their child’s happiness, progress and behaviour by keeping the school well
informed about situations at home that could affect their child’s behaviour in school and attending meetings
when requested.

Pupils are responsible for:
e Following school rules and guidelines specific to their needs.
e Becoming increasingly responsible for the school environment and for their own learning and behaviour.
e Taking responsibility for their own actions and knowing the consequences they will have.
e Showing respect for each other and for each other’s property and resources as well as for school property.
e Taking a pride in their learning, actions and appearance.
e Valuing each other’s opinions

TYPES OF BEHAVIOUR

Prosocial Behaviour

Relating to behaviour which is positive, helpful, and intended to promote social acceptance. Prosocial behaviour is
characterised by a concern for the rights, feelings and welfare of other people. This behaviour benefits other people
or society. Prosocial behaviour can be defined as the ‘absence’ of antisocial behaviour.

Unsocial Behaviour (referred to as ‘detrimental behaviour’)
Not enjoying or making an effort to behave sociably in the company of others, but not to the detriment of others. Not
doing as instructed, but not to the detriment of others. Examples include:

e Leaving their desk without permission

e Leaving the carpet during input/story without permission

e Refusing to complete the work set

e Refusing to get changed for PE

e Choosing to do another activity than the one the class are doing (reading/drawing on whiteboard etc)

e Rocking on their chair Calling out/talking to a friend

e Not listening to instructions

e Playing/fiddling with equipment
Please be aware, all of these behaviours could be a sign of needing help, attention or that they are bored or impatient.
No unsocial behaviour should required additional support unless it is persistent and disruptive and therefore becomes
Antisocial.

Antisocial Behaviour (some are referred to as ‘dangerous detrimental behaviour’)

Behaviour that causes harm to an individual, a group, to the community or to the environment. Behaviour that is likely
to cause injury to themselves or others, harassment, alarm or distress. Behaviour that violates the rights of another
person.

Detrimental Behaviours Dangerous Detrimental Behaviours
Aggressive shouting/calling out disruptively Leaving the school building
Continued interruptions Leaving the premises
Swearing Spitting (directly at another)
Answering back, mimicking Pushing aggressively
Name calling Scratching
Refusal to carry out an adult’s request Pinching
Distracting and/or disrupting others’ learning by | Hair pulling
shouting, banging, making noises Hitting
Throwing small equipment Kicking
Leaving the classroom without permission Fighting
Damage to property/pushing over furniture Biting

Punching

Throwing furniture

Physical or verbal bullying.
*Staff can radio their buddy class or call/radio the office to request a TT if buddy class is unavailable or safety is
paramount stating “TT to...” and informing of what part of the building they are in. All available Team Teach trained
staff are to respond to offer support.



Unforeseeable Behaviours not covered in the policy, never previously experiences or so historic we believed they
would not occur. The behaviour should be instantly reported to a member of SLT who will then undertake a risk
assessment, a decision will be made to decide if plan is required to prevent this behaviour occurring again or respond
if the behaviour occurs again. The teaching staff should then recorded on the incident on CPOMs and inform parents.

Conscious and Subconscious Behaviours

REG U LATE Consider that the child may be in a Negative stress system such as; Fight or Flight systemn or Freeze system
DO NOT ASKE THEM TO RUNM QR CARRY OUT HIGH IMPACT ACTIVITIES = This could heighten stress state further
rfE'ﬂfhE‘S pup"' how to Offer regulation activities; distraction, fidget toys, job or errand, heavy Iifting, crunchy snack
. Mindfulness or safe zone and sensory activities
Shfﬁ Sfﬂ'ffﬁ) Play a game of thought, puzzle or other thought provoking distraction
Use a calm box/S05 bag or yoga/music
Consult the Anchor plan = personal strategies for calm
RELATE ‘Warm, friendly, expressive face
Positive body language
ffE‘ﬂfh‘E‘S pupf_l' Be attentive and in tune

relationship building)

Acknowledge feelings and meet body language

Let them know you are on their team, fellow traveller
Owercompensate for their past experiences

REASDN Reduce your words, chunk information
Use multi-sensory technigues to describe or relay facts = drawing
rfE"I.'.‘EhE‘S pup;” Drop the subject into a play situation or relate to own feelings/experience
Avoid lecturing
R EPA' R Fix it together = clear it up, mend it, give time back
Random acts of kindness = think of something that may make that person feel better
fffﬂfhfs pupf_l' how to Avoid asking to say 'sorry’, could ask them to check someone is akay
Shfft Sfﬂ'ff‘S} Do something together to reduce the shame

Conscious behaviour — unwilling to moderate or self-regulate
Subconscious behaviour — unable to moderate or self-regulate

At Herons Dale Primary School, we believe that behaviour can be a mixture of both conscious and subconscious.

Predominantly conscious behaviours serve the individual well enough to encourage them to use the behaviour despite
any known potential consequence or punishment associated with the behaviour.

Predominantly sub-conscious behaviour is a sign of a failure to cope with an overwhelming feeling. Such as being
overwhelmed with frustration or overwhelmed with anxiety (arousal) or overwhelmed with depression.

If we punish conscious behaviours, we often create conflict. If we punish subconscious behaviours, we can often
generate more of the negative feelings associated with injustice and the difficult or dangerous behaviours.

TEACHING REGULATION AND BEHAVIOUR
It is important that all children are given the opportunities and the tools to support their own regulation and
management of emotions. At Herons Dale, we can do this by:

e Building positive relationships: this should be invested at the start — children should want to do something
because of the quality of their relationship with you. The more you know about the child, the more therapeutic
you can be.

e Role modelling: this is essential e.g.; we have to show them how to ‘play nicely’ by playing with them.

Being consistent with our approaches to the child on a case-by-case basis (not equality)

Following routines, but with flexible thinking referring to individual circumstances and quick wins.

Prioritising prosocial behaviour that is really valued in every child — thanking them, proximal praise.

Planning alternatives to antisocial behaviour and strategies to support children in crisis.




e Using supportive strategies to support regulation which include the use of personalised Zones of Regulation,
Bubble time, and/or Sensory Support Plans (all dependant on need of child).
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Other strategies to support:

e Zones of Regulation curriculum

e Choice boards with known motivators and distractors.

e Transition Bag to support transitions with motivators, distractors and sensory support but to also include
now and next board too (this can be small and with a whiteboard pen to draw the visual)

e Happy Box to support regulation within the class.

e Self-Soothing Box — 1 thing in the box they can touch, they can see (photo of something), they can hear
(music), they can taste smell and they can taste (snack or drink).

e Consistent use of Now/Next boards to support with anxiety and also boundaries.

o Boxall Profile completed.

e Personalised debrief board — if appropriate.

e Regular sensory breaks throughout the day.

e Regulation/ grounding choice board use to support regulation and transitions before an activity. Can be
adapted to support the child.

e Regular sensory top ups throughout the day — these should be consistent and regular — don’t want for
deregulation.

e Photo timetable of adults supporting to lower anxiety.

e Think about use of language e.g. change symbols of lessons (maths, reading etc) to ‘activity 1, activity 2’ to
lower the demand.

e Bubble time to support anxiety.

e Therapeutic Behaviour Support Plan written as a class team.



e Positive reinforcement should be given freely and unexpectedly, not as a form of bribery e.g., if you do this,
you’ll get that. They should also not be taken away.

o Feedback and recognition - give feedback when something has not been asked for — don’t just celebrate the
things that are expected (e.g., sticker for holding the door open — this should be the norm)

e Comfort and forgiveness through nurturing understanding and knowing that we will do it differently
tomorrow.

e Ignoring unsocial and low-level behaviours, giving time for unsocial behaviour to stop — do not give attention
to these behaviours.

e Positive language by tell children what you would like to see, not what you don’t e.g. Please walk rather than
don’t run or feet on floor.

e Restorative Practice by following up the behaviour (if appropriate dependant of need of child), it’s impact and
consequences at the appropriate time, after regulation has taken place/provide strategies for further
occurrences). Restorative approaches refer to a range of methods and strategies which can be used both to
prevent relationship-damaging incidents from happening and to resolve them if they do happen. At Herons
Dale School we use a debrief board to support the reflect and repair after any incident has occurred.
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We manage the development of internal discipline to gradually replace external discipline — using an approach based
on self-direction and self-motivation to replace control measures such as bribery, punishment and control. We have
no public methods of tracking behaviour that risk creating negative feelings — children cannot publicly see the
judgement of staff and we have adopted private levels of praise. Predominantly children expect feedback and verbal
recognition or support. Any certificates are given as a class team, not to individuals and are celebrated as a team effort.



Consequences — Protective and/or Educational.

It is essential that there is always an element of restorative practice. We must be able to show how we have helped
the student develop new skills or new ways of thinking through discussion, debrief activity or rehearsing. Restorative
practices provide the student with the skills and incentives to behave differently faced with the same set of

circumstances reoccurring.

If there is no natural consequence then sometimes a protective consequence is needed immediately until we have
been successful with our restorative practices. Protective consequences are solely actions to ensure no further harm

occurs in the short term.

REPORTING AND RECORDING

When a child is exhibiting serious or dangerous behaviour, teaching staff should undertake the following steps to

devise a Therapeutic Behaviour Support plan to support the child.

Step 1: Early Prognosis

Steps — Early Prognosis (Guidance)
Early prognosis provides a fairly swift check on potential reasons behind the described behaviour and is the next level of a graduated response when a
child’s needs are not being met by policy. Consider each of the components below within the context of the described behaviour - speak to the child,
other members of staff, other professionals and parents/carers who may have information to add.

Context (home and school)
All behaviour occurs within a context.
A behaviour might be acceptable in one context but unacceptable in another.
Sometimes, it may be as simple as the child not having a positive
relationship with a particular adult.

* What do we know about the pupil’s current experiences?

e Where is the behaviour happening?

* |s there anything in the home situation of the pupil which may be
impacting on their behaviour? Has something recently changed?

e Are there particular children, staff or family members involved?

Diagnosis
Some behaviours are associated with a particular diagnosis.
There may be proven strategies to meet the need of such a behaviour.
The environment or context may need to change
rather than the behaviour.

* Does the pupil have a known diagnosis?

* s the pupil undergoing investigation for a particular diagnosis?

* Does the pupil have ‘traits’ of a known medical or health condition
which may give insight into their behaviour?

* |sthere an ‘obvious’ trigger with an obvious What is the described behaviour?
solution? An iy judg 4
description, including the
. severity and uency. .
Function e bmailis e Cultural expectations

All behaviour has a function.
Function is what the behaviour is communicating.
A behaviour may have more than one function.

* Sensory —meeting a known or unknown need (occurs in different
situations; with or without interaction or engagement from others;
provide input to one or more of the senses?)

* Escape or avoidance (occurs due to perceived demand or threat, or
when asked to do something?)

* Attention (leads to attention through verbal or social interactions;
proximity; positive affirmation or negative interaction?)

* Tangible gain (enables access to a person, situation or item they prefer?)

Every person believes in a set of cultural ‘norms’
— that which they have been brought up to believe.
Every culture has a set of ‘norms’ many of which may be unwritten.
School cultural expectations may need to be explicitly taught.

* Is there anything in the family or community culture of the child that
should be considered?

* Take into account expectations and priorities within the family or
community relating to behaviour, sexuality, gender and social roles,
financial priorities, educational achievement, religious doctrine and/or
political affiliations.

* Are there unspoken school or staff cultural expectations which should
be explored?

Hypothesis: What is this snapshot telling you? What is your professional opinion?

Action: What will you put into place to meet this pupil’s needs?



Example

Steps — Early Prognosis (Example)

Context (home and school)

* Has been at this school for approx. eight months. History of multiple
schools previously. Tom is from the traveller community and his family
has moved into the area eight months ago.

* Low levels of literacy, including reading.

* Talented mathematician but has gaps in foundation knowledge.

e Dad is working away. Tom hasn’t seen him in a few months.

* Mum has sole care of five children living within the traveller
community.

* Tom's community continues to be at the centre of conflict between
locals and his community.

Date:
Staff member:

Diagnosis

No known diagnosis

Tom has punched a boy in the face (leaving a 50p-

Function e
Sensory Action:
Escape or Tom tries to avoid subjects he Action: put support in place
avoidance struggles with such as reading which targets his reading whilst
removing public comparison
Attention Action:

Tangible gain | Tom wants to be with his mum | Action:
at home and therefore has no
fear of exclusion.

Cultural expectations

Tom has communicated that his father has impressed upon him that he
is ‘not allowed to back down from a fight’, so when he is
teased/taunted by other pupils, he must defend himself physically or
challenge the aggressor.

The family values physical work skills above academia.

Hypothesis: Tom is culturally unable to walk away from a fight and feels that he needs to defend himself physically. When excluded, he is able to be
with his mum and check she is OK. He will not be expected to complete work sent home as dad would prefer him to help with manual labour.
Actions: Ensure traveller culture is represented within school and class displays; stagger breaks as a protective consequence; Mrs L to work with Tom

on the benefits of reading linked to his ts and under ding/

g ways of g his frustrations verbally whilst in school.



Step 2: Therapeutic Tree

Therapeutic Tree guidance

Anti-social / difficult / dangerous Behaviours [No. 1)

Pro- social behaviours (No. 4)

The behaviour logged on your systems can populate this box e.g.
Sims, CPOMS etc. When listing these behaviours ensure you
describe the actual behaviour rather than a generic category.

Exarnples:-

What are the small measurable, achiewable, realistic behaviaurs
you are going to foous on creating? eally you will decide on 3-5
key behaviours that you want to facilitate and achieve.

Examples: -

*  Running inside the Pushing over chairs
school building Kicking staff

+  Refusing tostart a task Going under the table
im literacy Racially abusive Language

*  Calling out when the
teacher is talking
Throwing pencils in class

Intirnidating younger pupils
Hiding in the toilet block
Clirbing the outside of the:

-

Walking while inside the
school building
Srarting a task
independently

Puitting their hand up to
answer a question
Using only the specified
eguipment

Staying at their wark
station for 10 mins
Acking staff vo help with
atask

Coming in off the
playground when asked
Participating in an adult
led game with peers

Puting equipment in
their mowuth

Moraid generic undefined terminology such as:

building

This section should populate the pro-social behaiour section

of the thera ic plan

Disruptive, hurting, defiance, bullying as they are not specific and

The Therapeutic Tree should be a working docurment, once the
will make it more difficult to write the therapeutic plan

behaviours listed are evidenced and consolidated, stafl should

locus on identifying and growing more pro-social behaviours or

This section should late the & difficult) or erisis
(dangerous) behaviowr section of the therapewtic plan

extending the context for a behaviour which has started to

change.

Anti-social / negative feelings (No. 3) Pro-social / positive feelings (No. 5)

This section is based on obsendation; communication and
ermpathy through exploring what feelings are creating the
behaviour above or could be expected with the experiences
iz [

This section identifies how the child would need to fesl in order
to achieve the small steps listed in No. 4. Each differentiation
listed below Mo. B should consider the feelings we want to
achiewe and ensure we do not make an assumption based on
how it would make us feel. Each person will feel differantly
about an experience 5o this section should be based on how it
would make this specific child feel

staff should consider the wider fesling rather than just the
obvious ones eg. anger could be due to fesling embarrassed,
warried, rejected, threatened, guilty, hurt or fearful

- Helpless N Warried

*  Anwious « Bored & Happy ®  Valued

#  Blamed & rrelevant * Calm * Inspired

&  Shamed *  Rejected o Liked ®  Nesded

=  Uninspired s Hungry : ;I':-'rzl'-‘!ﬂ : IH.I::Erstnnd

- Disliked - Pain pected

*  Rejected +  Confusion s Included #*  Motivated

& Bolred #  Ermbattled 1§ you begin by identifying a feeling, e.g. “safe’, you will then need to
L] Controlled - Woarthless think about what experiences you can provide so they feel safe.
- Farced L Embarassed

Anti-social / negative Experiences (No.2) Pro-social / positive experiences (No. &)

Past and current experiences I analysis
in each of the following areas

Anxiely analysis &
diffesentiztion

Protective factors are outlined in
the DFE mental health and

should be identified and
explored

. School

L The child and their
health/fwellbeing

& Their family

& Their community

DOfE mevtal heoith and behaviour
in schools docwment. Poge 14-15
sk foctors showld be considensd
when compieting the ohowe

From conpleting anxety
maps you should be able to
identify high anxdety linked
({i]

Staff
Poers
Artivity
Tirmes
Days

These should be listed in this
saction

behaviour in schools document.

All advice and strategies frorm
external agencies should be

ncluded here.

=  EHCP recommendations
=  Specialist adviory services

Healkh professions
Owtreach services

Baxall profiling
Developmental strabegies
School based intersentions.

If you have predicted high
anziety, what are you going
to do to prevent it through
differentiation? List what
differentiated experiences,
staffing etc. you are going to
prowide in school and include
in the rick reduction plan.

Once listed these showld
then papulate the top of the
therapeutic plan




Step 3: Writing a Therapeutic Behaviour Support Plan
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Child Teacher:

My motivators and distractions:

Valued Behaviours Strategies to respond
Detrimental behaviours (including anxiety) Strategies to respond
Crisis / Dangerous detrimental behaviours Strategies to respond

Post incident recovery and support

RISK REDUCTION MEASURES (differentiated experiences to lower
anxiety)

Stages of Distress m)
and Support n_

Frimary Sacandary Tartiary within a holistic behavour
Strategies Strategies Stroteghes support approach

| parental / Carer Support

Date Written Dates

Parent’s Signature i
Reviewed

Team Teach/ Therapeutic
Behaviour Lead




If appropriate, a Child Friend Safety Plan is to be completed with the child:
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Step 4: Recording and Recording the behaviour incidents

Once a Therapeutic Behaviour Support Plan has been written, this is to be shared with and signed by a Team
Teach/Behaviour Lead. The document is to then be shared with Parent/Carers at home who are to read, sign and
return a copy to school.

There are 3 different ways a recording behaviours identified in the child’s Therapeutic Behaviour Support Plan.

Tick Sheets: Low level, repetitive behaviours

4 Name: Class: Date:
behaviour Monday Tuesday Wednesday Thursday Friday Total
am pm am pm am pm am pm am pm
CPOMs
am pm am pm am pm am pm am pm
am pm am pm am pm am pm am pm
am pm am pm am pm am pm am pm
am pm am pm am pm am pm am pm

Addition Information to impact behaviour this week:




CPOMs: serious or dangerous behaviours

@ CPOMs > add incident > type students name > record what happened in the incident> tick
appropriate > add staff member > inform parents and tick at the bottom

Herons Dale Primary School

The Red Book: If a Team Teach physical intervention has been used, the Red Book is to be filled in. The Team Teach
lead will then monitor and support staff if there has been an increase in physical interventions.

Team Teach Physical BOUND AND
Intervention NUMBERED
BOOK

* Serious incidents are recorded in a bound YESSION

red book NAMEOFM'GANISATION' !
* The book is stored for 100 years as a '
record of all incidents

* Incidents are significant occurrences that
1: required physical intervention or 2:
exceed ‘normal’ behaviour and have
significant impact DATRGRINOT-INTRY,

DATE OF LAST ENTRY:

e R—

All staff MUST report behaviours to parents/carers on the same day or the next morning.
Significant incidents require a phone call home.

Analysis of behaviour date: This is to be completed by the Behaviour Team (HLTA and TLR) and to be shared with
teachers and parent/carers at termly Parents Evening and Annual Reviews.

Boxall assessment may be used as a form of measuring progress for pupils with detrimental or dangerous behaviour.
These can be used as a precursor to anxiety analysis etc. and can give strategies and intervention ideas that may allow
management and reduction in behaviours without the need to escalate.




The school’s Assistant Head for Behaviour and Inclusion will report to Governors (termly), Headteacher and SLT
(weekly) about the impact of pupil’s behaviour.

PHYSICAL INTERVENTIONS

Herons Dale has adopted the Team Teach approach to behaviour management. We aim for all permanent and, where
possible, casual staff to receive the initial 2-day training and the 2 yearly 1-day Team Teach updates from a qualified
instructor.

Agency staff need to undertake training through their agency. West Sussex Team Teach trainers cannot teach staff
from outside their organisation.

Team Teach is based on developing positive handling skills in behaviour management, including verbal and non-verbal
communication, diversion and de-escalation and safe, effective physical interventions. Positive handling refers to a
broad spectrum of strategies that can reduce the risk of challenging behaviour. Any incidents, involving physical
intervention are recorded in the ‘Bound and Numbered Book’ and reported to the Behaviour lead.

Members of staff have the power to use reasonable force to prevent pupils committing an offence, injuring themselves
or others, or damaging property.

Please See Physical Intervention Policy for in depth details.

OTHER PROVISIONS PROVIDED WITHIN SCHOOL:

At Herons Dale Primary School, we offer other provisions within school to support pupils and their behaviour. The
Assistant Head for Therapeutic Behaviour, children’s mental health and alternative provision, as well as the rest of SLT,
should consider what extra support might be needed to identify and address the needs of pupils from these groups in
order to reduce their risk of exclusion. The different provision we offer are:

Use of calming spaces/work rooms

Staff must state in a child’s Individual Therapeutic Behaviour Support Plan if a child is using calming spaces and should
be clear about where pupils go to calm. Pupils should never be left unsupervised at any time and should not be locked
in a space/ Calm Room/ Work Room on their own as this is a restriction of their liberty (all locks should be removed
from calming/work spaces). Children should have access to space and should be with an adult to monitor and support
the child to calm appropriately with the use of strategies on their Therapeutic Behaviour Support Plan.

We follow guidance for schools on the use of seclusion/support rooms 2019.

If a child has request you leave a room, staff must ensure they fill in a ‘Child Opting to be on their own’ form’ to capture
date, time, duration and pupil voice.

Reduced timetables

Herons Dale School is fully committed to the full-time education of all pupils who are of statutory school age.

In exceptional circumstances, schools may decide to implement a reduced time table for a time-limited period in order
to support a pupil who cannot attend school full time provision. The aim of the reduced time table will be to reintegrate
them back into full-time provision. The length and description of this reduced timetable will be discussed fully with
parents before it is implemented. Parents will be updated regularly with progress being made towards reintegration
back to a full-time education and a ‘Next Steps’ document will be provided to parents to support strategies to
reintegrate into full time education.

Navigators Cohort and The Haven (small gardens)

If a pupil is struggling to regulate within their class base, we can offer an individual timetable accessing a different
provision either within The Haven (smaller class based, accesses class work) or within the Navigator Cohort, which
follows a SEMH approach. Both provisions have a higher staff ration.

Therapeutic Behaviour Support Plans are updated regularly to reflect the support needed in the different setting.



EXCLUSIONS

The Headteacher has the responsibility for giving fixed-term suspensions to individual children for serious acts of
dangerous behaviours. For repeated or very serious acts of anti-social and serious violent behaviour, the Headteacher
may permanently exclude a child if any of the above have failed to change the behaviour of a pupil. Both these actions
are only taken after careful consideration and the school governors have been notified. In the event of exclusion the
school will follow Herons Dale exclusion policy.

If a child has been notified of a fixed-term suspension, a reintegration meeting with parents/carers, teacher and a
member of SLT at a convenient time within the first few days back at school. This will support the child and parents to
understand the next steps taken to a provide suitable provision.

PARENTAL PARTNERSHIP

Class teachers will keep parents informed of any incidents and changes in behaviour, through the child’s home/school
book and/or telephone consultations. If a more serious incident occurs the teacher will contact the parent by
telephone, after first informing the behaviour lead. If a child's behaviour gives cause for concern and a Therapeutic
Behaviour Support Plan is required then parents will be invited into school to discuss the plan and the plan will be
signed by all parties concerned.

SUPPORTING PARENTS

The school is keen to work in close partnership with parents to support them with any behaviour issues. This is
achieved through a variety of ways; the school has a range of general support groups which allow for informal
discussion with parents and staff and the sharing of good practice. Our Family Liaison Officer will support parents with
any external support families may require.

The school also hosts regular multi-professional meetings to ensure consistency between home and school such as
early help, team around the child meetings, CIN (children in need) reviews and ITAC (intensive team around the child)
which is designed to support parents and prevent out of county placements.

ONLINE BEHAVIOUR

Pupils should use the internet safely, appropriate behaviour is taught and monitored by all staff in line with the Herons
Dale e safety policy and ‘keeping children safe in education’. Any issues need to be reports to the E-Safety Manager
instantly.

COMPLAINTS PROCEDURE
If a parent has any concerns about the way their child has been treated, they should initially contact the class teacher
or headteacher. If the concern remains, a complaint can be lodged through the school’s complaint procedure.

GDPR
All personal data/special category data herein are processed in accordance with UK data protection legislation.
Further details are available from the school



APPENDIX 1: Therapeutic Behaviour Management Flow Chart

Describe the behaviour
Unemotional, non-judgemental, factual language

(severity, frequency etc)

!

_ YES Is this behaviour covered
'l by the policy?
) |
Are:re fnllllﬂru:mg ND
the policy?
/ v
I |
MO ¥YES Risk Caleulator
4{ l—__:. Identify whether the behaviowr s difficult
or dangerous
Refer back to
the policy! |
DANGEROUS
DIFFICULT 'l
Conscious and Subconscious behaviours Consider implementing
checklist protective conseduenoes
Iz the behaviour predominantly conscious
or subconscious?
Therapeutic Tree ] € Anxiety Analysis
Lkse resulting Use resulting
information to populate: information to populate:
v
[ Therapeutic Plan ] Predict and Prevent —
evidence of differentiation
{rmini-plan)
YES
-
Do we still need more

Regular Assess , Plan,
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Appendix 2: Help Scripts

Positive Phrasing
(Can include distracting/re-directing)

Limited Choice

Disempowering the
Behaviour
and/or De-escalation

Protective or Educational
Consequence

Unsocial Behaviours If you become frustrated

expecting them to ‘obey’?

by this and ‘*hector’ the child, you can cause them to becom

e anti-social — are we

Leaving their desk
without

‘Stay seated in your chair...
(name).’

‘Are you going to sit on your own
or with the group? (repeat).

“You can listen to the
instructions/story from

‘We will check you understand
how to.... before you go out to
break.’

permission ‘Would you like to sit on the chair | there.’
‘Who else can | see sitting well at this desk or that desk? (repeat)
at their desk?’
Leaving the ‘Il can see you may not be ‘Would you like to sit in your “You can listen to the “We will check you understand
carpet during comfortable there but stay carpet space/at your desk, or next | instructions/story from how to.... before you go out to
input/story seated until we have finished.’ to me?’ (repeat) there.’ break.’
without
permission
Refusing to ‘I know you want to do ...... first | 1 can see you are not ready to do | “You can choose to finish it Rehearsing and practising
complete the I need you to ....., then you can | Maths now, so we can do ..... or later.
work set ! .... and come back to Maths when Completing tasks
you are ready.’
‘Can you tell me..../show me ‘Let’s see if we can do this in the Differentiated curriculum —
e book corner?’ possibly practical and creative
‘I wonder if we will be faster at activities to encourage
the table or book corner? (repeat) engagement in class
‘Are you starting your work with
the words or a picture?’ [repeat)
“You can work with a friend or on
your own.” (repeat)
| s o mmm oy oo,
Refusal ‘Il can see you are not ready to join in with PE now so you can join in | “You can do a lesson with the | ‘Before break, we will talk

To comolete a task

with the middle bit or the end bit." (repeat).

other class later if you would
like to?"

about the bits you find difficult
in PE."

Not listening to/
following
instructions

‘l can see you are not choosing
to listen at the moment, would
you like me to explain again
after the lesson?”’

‘Well done everyone for
stopping (in PE) when asked as
that is the safe way to do PE.’

‘Fantastic listening from.... | like
the way you are staying still and
listening so you can follow my
instructions.’

“You can choose to have
another go later.’

“We will check you understand
how to.... Before you go out to
break.’

Choosing to do
another activity
than the one the
class are doing
(reading/drawing
on whiteboard
etc)

‘l can see you are choosing to
read/draw now rather than join
in. If you do this..... first, then
you can draw/read after that.’

“You can choose to do this now or
later’. (repeat)

“You can choose to do this
later if you would like to
when the others are

“We can check you understand
what to do before you go out to
break.’

Calling
out/talkingto a
friend

‘We are taking it in turns to
listen. Who else can | see
listening carefully?’

‘I can see you are not choosing
to listen at the moment, would
you like me to explain again
after the lesson?’

‘We can check you understand
what to do before you go out to
break.’




Positive Phrasing
(Can include distracting/re-
directing)

Limited Choice

Disempowering the Behaviour
and/or De-escalation

Protective or
Educational
Consequence

Antisocial Behaviours Note the frequency — it is no

SLT intervention

rmally this that makes it intolerable — only very frequent and persistent will require

Continued interruptions

Aggressive
shouting/calling out

‘I can see that you are not

ready to learn. When you are

ready we can talk about the

“We can talk about ensuring
others are able to learn when you
are ready — who would you like to

If the interruptions are “valid’
and the pupil is keen to get their
point across, ensure they

Conversation and
exploration

disruptively learning before you go out to | talk to, me or ....7" (repeat). understand the ‘rules’ of
Answering break.” conversation. If it is being done
back/mimicking to disrupt others then use the
‘I can see you are not phrasing and choices.
choosing to listen at the
moment, would you like me Ignore and speak later to
to explain again after the individuals.
lesson?
‘I can see you know the
answer but at the moment it
is ...."s turn to share their
thoughts.’
Swearing ‘I can see that you are not “When you are ready we can talk | ‘Il can see you are not happy at Conversation and
Name calling happy at the moment.’ here or in the the moment. When you are exploration
Lying library/office/classroom.” ready to speak to me properly I | “Thank you for telling

‘I can see you are upset.’

‘We can talk when you are
ready.’

(repeat).
“We will carry on when you are
ready.’

“We can talk when you are ready
—who would you like to talk to,
me or .....?" {repeat when calm)

Refusal to carry out an

‘Put the pen on the table.

‘Walk with me, to the library or

will listen.” (then ignore until
they are ready).

me/showing me how
you are feeling — if you
tell me more I can
listen/help.’

Rehearsing and

‘I can see you are not ready
to do this right now.’

‘I can see something is
wrong, if you want to talk |
will listen —1am here to
help.’

Completing tasks

Distracting and/or
disrupting others’
learning by shouting,
banging, making noises

‘I can see that you are not
happy at the moment and
you are not ready to
learn/play.’

“‘When you are ready we can talk
here or in the
library/office/classroom.”
(repeat).

‘I can see you are not happy at
the moment. When you are
ready to speak to me properly |
will listen.” (then ignore until
they are ready).

Rehearsing and
practising

Completing tasks
(catch-up hub)

Leaving the classroom
without permission

‘I can see that you are not
happy at the moment.’

‘Come back into the room when
you are ready and we can talk

here or with ....... who would you
like to talk to, me or ......7"
(repeat).

‘You can come and find me when
you are ready.’

| can see you are not happy at
the moment. When you are
ready to come back to class, |
will listen.” (then ignore until
they are ready as long as
another adult is in the vicinity).

Educational
opportunities — identify
early warning signs for
needing to leave
Creation of a ‘safe
space” in the classroom
if staying in class is
difficult

Damage to property

‘I can see that you are not
happy at the moment.’

“‘When you are ready we can talk
here or in the
library/office/classroom.”
(repeat).

Assisting with repairs
or planning the repairs

Stealing

‘I can see that you have

taken something that doesn’t

belong to you.’

“When you are ready to return it,
you can give it to me or put it in

the box.” {repeat).

Research the real world
implications




Dangerous Antisocial Behaviours will likely need SLT support after following the script

Leaving the school
building

‘I am not chasing you. I'll be
standing here to make sure
you are safe. When you go to

‘I can see there is something
wrong. Do you want to come
inside and talk to Mrs Riley,
Mr Abery, Miss Hunter, Mrs

Conversation and exploration

Possible limit to outside space

Leaving the premises

(adult) inside, we can solve
the problem.”

‘Name, you have left the
school premises, so | am
calling the police.’

Hunter, Mrs Ross? (give a
choice of 2 — whichever most
appropriate/available).

“When you come in would
you like to go to the carpet or
your safe space? (repeat)

Escorted in social
situations/breaktimes

Restricted off-site activities

Spitting (directly at
another)

Hair pulling

Pushing aggressively

Scratching

Pinching

Hitting

Kicking

Fighting

Biting

Punching

Throwing furniture

Physical or verbal
bullying (see Bullying
Policy for definition)

“Your actions have hurt
me/child’s name. Use your
words and | will listen.’

‘I can see there is something
wrong. Do you want to come
inside and talk to Mrs Riley,
Mr Abery, Miss Hunter, Mrs
Hunter, Mrs Ross? (give a
choice of 2 — whichever most
appropriate/available).

(If already inside the choice

would be to come and talk to
one of these adults and away
from wherever they are now).

‘Child's name....., | can see
something has happened.”

‘lam here to help.’
‘Talk and | will listen.’

‘Come with me and .....

Protective Consequences:
Possible limit to outside space

Escorted in social
situations/breaktimes

Restricted off-site activities
Differentiated teaching space

Exclusion

All unsocial, antisocial and dangerous behaviours need time, patience and praise when the child is showing prosocial behaviour following any of these
difficulties — see above - Prosocial section

Examples of responses;

‘Name, you have used your safe space, well done.”
“You are making a good effort with your learning.”
‘Thank you for telling me how this made you feel.”

‘Thank you for being honest with me and telling me the truth.”
‘I can see that you are upset...your body language is showing me you are cross’

‘I can understand how that could be upsetting/annoying...’

time."

Post incident recovery and debrief measures (Restorative Practice)
Add descriptions here from Therapeutic Plan

‘It is time for a chill and chat’

‘Tell me what happened when..."
‘How were you feeling when you....?"
“Who has been affected...?’

‘How can you help to put this right?’
‘So let’s practise what we have learnt so that we can do things better next




